This paper traces the development of interpersonal skills and characterizes the essential features of social interaction as they change from infancy to adolescence. It is demonstrated that, at each life stage, the quality of social relationships is dependent on the person's capacity for interpersonal closeness, his ability to use language, and his cognitive maturity. The developments of the six life stages are discussed. During infancy, rudimentary social skills and an underlying sense of being emotionally connected with people are established. The expressiveness or retentiveness of speech and a general level of abstractness of speech are dominant characteristics of toddlerhood. Egocentrism decreases and language skills increase in significance during early school age. Middle school age brings an awareness of behavior norms and an increasing capacity for compromise. During early adolescence, an upsurge in egocentric concern is evident in regard to self-presentation; cognitively, there is a growth in conceptual skills characterized by the development of formal thought. Finally, in late adolescence, the individual's personality is consolidated enough to produce an integrated interpersonal style which communicates basic personal needs and social attitudes. The growing body of research on mother-infant interaction, 0 supports a view of the infant as an active, social being (Sell, 1974, Lewis and Lee Painter, 19741 Brazelton, Koelowski and Main, 1974f f> and Richards and Bernal, 1972). As Bowlby ( In addition to seeing the infant as one who has social skills, we also must note the large amount of research on the infant's emerging social attachments. (Ainsworth, 19641 Ainsworth and Bell, 1970t and Schaffer and Emerson, 1964) grammar, the toddler can convey his own thoughts and be relatively certain that he will be understood. Language itself requires an accommodation to a culturally shared system of symbolso The child must learn the specific words, word orders and transformation that will most directly convey his thoughts. At the beginning of toddlerhood, the child has a very limited ability to give expression to his thoughts. By the end of toddlerhood, the child is thinking about many more things and he is eager to give verbal expression to every thought. Piaget (1969) and Vygotsky (1952) both describe the speech of the toddler as egocentric. They differ in their interpretations of the fate of this speech in mature language. Nonetheless, it is quite clear that for a short period EF.ST X 0t
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The purpose of this paper is to trace the development of interpersonal skills and to characterize the essential features of social interaction as they change from infancy through adolescence. A person makes his impact on the social environment through his achievements and his interpersonal behavior. In the process of developing intimate relationships, the individual must rely almost entirely on interpersonal skills. An interpersonal style become an essential element of adult personality. In this paper, I will draw from research and theory in the developmental literature in order to describe the process of the evolution of interpersonal style. Attention will be given to both cognitive and emotional components of social interaction. After describing the essential features of interpersonal style, the paper will conclude with some consideration of the implications of interpersonal behavior for adult development.
Infancy (Y) The growing body of research on mother-infant interaction, 0 supports a view of the infant as an active, social being (Sell, 1974, Lewis and Lee Painter, 19741 Brazelton, Koelowski and Main, 1974f f> and Richards and Bernal, 1972) . As Bowlby (1958) caretaker and the infant. The infant's smile, his cry, his babbling, his grasping, his gazing and his eventual motor tracking are the fundamental building blocks for social interaction. Lewis (1974) has described specific patterns of sequential interactive behaviors some of which are initiated by parents and others of which are initiated by infants. He suggests that infants have significant impact in evolving caretaking behavior from their parents. In a recent study comparing an Infentos responses to strangers to his responses to the mother, Mrter (1973) reports that infants demonstrated positive social respALVIAUNTIglooking, smillin and a delay in following the mother. He suggests that the stranger is not fear provoking, but rather perceived as an additional source of complexity in the environment. Certainly by the end of the first year of life, the infant can be described as an active social agent in his environment using facial expressions, vocalisations and motor activity to engage other people.
In addition to seeing the infant as one who has social skills, we also must note the large amount of research on the infant's emerging social attachments. (Ainsworth, 19641 Ainsworth and Bell, 1970t and Schaffer and Emerson, 1964) During the second half of the first year of life, the infant clearly forms a strong emotional bond with his caretaker. The exact relationship between the bond with the caretaker and the child's ability to form other personal relationships is not fully understood at this time. The research on attachment demonstrates that children differ in the extent to which their caretaker serves as a source of security for further exploration. Some children remain close to their BEST CCt'; mothers in a strange setting while others use their mothers as a central island of security from which they readily venture out.
we tend to see the former child as insecure and the latter as securely attached. The ability to differentiate the caretaker from the self and the ability to form a bond of love with the caretaker are essential to the subsequent formation of an effective interpersonal style.
In summary, during infancy, the rudimentary skills for evoking a social response and the underlying sense of emotional connectedness with other people are established. These are seen as two critical components for the development of interpersonal style.
Toddlerhood Piaget (1969) describes language as the most complex form of representational thinking. With the acquisition of vocabulary and grammar, the toddler can convey his own thoughts and be relatively certain that he will be understood. Language itself requires an accommodation to a culturally shared system of symbolso The child must learn the specific words, word orders and transformation that will most directly convey his thoughts. At the beginning of toddlerhood, the child has a very limited ability to give expression to his thoughts. By the end of toddlerhood, the child is thinking about many more things and he is eager to give verbal expression to every thought. Piaget (1969) and Vygotsky (1952) both describe the speech of the toddler as egocentric. They differ in their interpretations of the fate of this speech in mature language. Nonetheless, it is quite clear that for a short period -4. of time, the child is likely to articulate almost every thought, no matter how personal, in some form of language. This language does not always take into account the point of view of the listener. It may be presented in a telegraphic form which conveys only the essential meaning. On the other hand, the toddler is certainly capable of social speech in which he makes his meaning perfectly clear to the listener. The importance of egocentric or inner speech is that it gives us a clue about the eventual process of censureship, In listening to adult conversations, we assume that the adult thinks many more thoughts than he actually expresses, one of the challenges in interpreting group process is that one must try to give voice to fantasies and fears that are dominating the thoughts of the group members but which are only alluded to ladirectly in Language skills become significantly more complex during the years from five to seven or eight. Luria (1961) describes this age group as being able to successfully direct their motor behavior with verbal commands. The research on verbal mediation (Kendler, 1963) suggests that it is during this period that children learn to assign labels to concepts as a strategy for problem solving.
Language becomes more than a symbolic system for representing thought. It is really a tool that the child begins to appreciate as having a logic and a usefulness of its own. At this age, children begin to play with language-making up rew secret codes, reordering words or sounds in order to create special languages. and playing word games. Language serves as a node for the expression of feelings and certain words take on a great power within the peer culture for evoking feelings of shame or prides One significant development in the emergence of interpersonal style during -6-DM rpr'y r e early school age is, then, the ability to use language in order to control and to order the environment. Language becomes more than an expressive mode -it begins to have instrumental propertiesserving the child as an effective medium for solving problems, controlling his own behavior and altering the behavior of others.
Another equally meaningful change occurs in the child's interpersonal behavior which has implications for the development of interpersonal style. The child becomes increasingly less egocentric. His relationships with people are, thus, altered alcng two dimensions. First, he is able to differentiate his point of view from the point of view of the other person. The age-related emergence of this ability has been demonstrated in a number of roletaking experiments in which a child is asked to differentiate his own perspective from that of another. (Havel', 19667 Selman, 19717 Chandler and Greenspan, 1972) .
Second, the child becomes increasingly empathic, recognizing that other people are capable of the same feelings of delight, disappointment or anxiety of which he is capable (Flapan, 1968) *. This reduced egocentrism appears to be the result of increased opportunities for pper interaction (Piaget, 1948) and heightened parental identification (Jacobson, 1964 (Piaget, 1969) . Studies on the conformity behavior of children (Hamm and Having, 19691 Devereux,19690 have demonstrated that children in this age group become more sensitive to pressures for conformity, particularly from their peers than are younger subjects. Using the analogy of play, children want tolknow the rules of the game and they will insist that the rules be followed. In terms of interpersonal relationships, of the awareness of norms brings about a conceptionlbehavior that is appropriate and behavior that is inappropriate. One of the central components of leadership skills as they emerge during middle school age is the ability to identify the appropriate norms for social interaction with a variety of role groups. The "leader" knows how to talk to teachers, to the principal, to his parents and to his friends.
The second interpersonal skill of middle school age is an increasing capacity for compromise which results from the cognitive RE3T Crt"'' skills associated with concrete operational thought and the in.
creased investment in peers. Perhaps as an outgrowth of conflicts about rules, children learn that there is more than one way to play a game. In their efforts to operate in rather large groups, children discover the principle of "give and take." They learn that problems may have more than one solution and in order to avoid alienating group members they devise compromises that will satisfy the greatest number. The notion of compromise implies that the child is aware of some hierarchy of goals. By giving up some part of what h.,9 wants with respect to one goal, he can attain greater satisfaction with respect to another goal. In thinking about interpersonal style, particularly in group situations, the ability to compromise would appear to be a fundamental character+ istic of successful group members. They do not need to be constantly in the limelight, nor, on the other hand, do they abandon their personal goals to the will of the majority. They are capable of participating in discussions that do not concern them directly in order to have an opportunitypto influence the group to address questions that are of more immediate concern tc., them. A successful orientation toward the strategy of compromise would suggest that the person has acquired some certainty about his own goals and a degree of flexibility about their implementation.
An awareness of social norms and the ability to resolve conflict through compromise are the two interpersonal skills that are central to middle school age. They ha-re implications for participation in groups, leadership skills, and one's orientation toward conflict.
BEST Curs ho,,. appearance. (Shipman, l968; Douvan and Gold, 1966; Douvan and Adelson, 1966) .
The emphasis on egocentrism during adolescence does nothow,... ever,give full credit to a growing capacity for leadership, decision making, and planning which also characterizes adolescent interpersonal development. As members of teams, clubs, and Observing college age Ss in groups allows one to begin to characterize individuals according to their predominant style as a group member. Sales (1970) has suggested a complex system for personality assessment which is based on verbal interaction, non-verbal interaction, and group and coder ratings of each group member.
Group members can be characterized by their position in a three BEST irvy r dimensional space. The polarities of the space are described as 1) passive vs. dominant, 2) aggressive vs. affiliative and 3) alienated from group beliefs vs. socially integrated and instrumental. Another study by Ringwald (1970) has identified student types on the basis of their participation in college classroom discussion groups, once again, the themes of hostility, work orientation, and identification with the authority or the values of the group can be seen as pervading interpersonal style. These two approaches to the study of personality through the use of observations of social interaction suggest that by the stage of later adolescence, the individual's personality is consolidated enough to produce an integrated interpersonal style which communicates basic personal needs and social attitudes. By the time this state of personality formation has occurred, the individual is also capable of introspection and self awareness, empathy and sensitivity to the needs of others. His effectiveness as a participant in social groups or in dyadic relationships depends on his ability to assess his own impact on others as well as to correctly identify the expectations that others have for his behavior.
It is during later adolescence that these skills are firmly established.
Implications and Conclusions
The interpersonal style of the adult is the outcome of three essential elements' 1) the person's ability to establish a feeling of intimacylcloseness and involvement with others, (Erikson, 1950) ships during early and later adolescence (Sullivan* 1949) can all be seen as contributing factors in the eventual capacity for interpersonal intimacy.
The second component interpersonal style which I have identified is the capacity for ':he effective use of language. This is an element of interpersonal behavior, which perhaps because it is so obvious, is often overlooked in the study of adult personality and social interaction. Certain distinctions have been made
Istween the verbally active individual and the silent individual within the context of the small group setting (Bales, 1958 , Rosenwein, 1973 . Typically leaders in groups are characterized by a high degree of verbal activity and low participators are the ability to conceive of some ideal relationship which may not already exist? and the ability to introspect about oneself and one's impact on others. These skills eventually allow a person to anticipate the outcome of verbal interactions as well as to achieve some goals with respect to interpersonal effectiveness. Although adults may at times behave egocentrically and impulsively, they can, if they choose to, participate in an interpersonal relationship which is deliberate and satisfying.
In this paper, I have attempted to identify some mf the skills that emerge during childhood and adolescence which provide the elements for a mature interpersonal style. Table 2 summarizes the interpersonal skills which are developed at six life stages. At each life stage, the quality of social relationships is dependent upon the person's capacity for interpersonal closeness, his ability to use language, and his cognitive maturity. I assume that the child's orientation from infancy is essentially social and interactive.
For a time, his efforts to establish a well integrated self definition may interfere with social responsiveness. Eventually, however, the mature adult is capable of engaging in thoughtful relationships which preserve individual integrity and also satisfy the needs of others. 
